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I. INTRODUCTION:  GOALS AND OUTCOMES 
 
Note:  Throughout this document, the term "program" is used in a generic sense to refer 
to any academic program, whether a department or an interdisciplinary program. 
 
Each program review is part of a College-wide process that asks us, once every seven 
years, to step back and re-consider our academic programs and how they might be 
improved.  Confronted with the (extra)ordinary demands of our teaching, research,  and 
service, we tend to look at program matters one day/week/term at a time.  The program 
review process gives us the opportunity to pause and consider the bigger picture—
including the relationship of the program to the College's mission and learning goals—
and to make plans for the future, including possible new directions.  The ultimate goal of 
the process is to help programs fulfill their educational missions and to improve the 
quality of educational programs through a review undertaken within the programs 
themselves (the self-study process), supplemented by the insights of consultants from 
peer institutions who read the self-study documents and visit campus.  The external 
consultants are brought in as a resource, to help the program understand itself from other 
vantage points.  The visit of the consultants is an important part of the process, but it 
should not overshadow the review and planning process that occurs within the program 
both before and after the visit; the visit is in service of those activities.  When the whole 
process works well, it stimulates an agenda for the program to guide it for a number of 
years after the review.  
 
Programs that have passed through this process frequently realize the following outcomes 
and benefits: 

• A comprehensive review of the program’s curriculum and administration allows 
program faculty to understand strengths and weaknesses and identify potential 
areas for revision and improvement. 

• Programs also develop a richer College-wide appreciation for their work and can 
draw on this institutional perspective in making decisions about their 
contributions to general education, working collaboratively with other programs, 
and engaging in other forms of institutional service. 

• With an enhanced understanding of the nature and direction of change within the 
program’s curriculum, its students, and the broader academic context, the 
program can carry out its regular tasks (creation of new courses, new hires and 
appointments, educating majors/minors, engaging students in research, etc.) from 
an intentional, rather than ad hoc, perspective. 

 
This review process is independent of the ten-year cycle of reaccreditation review 
connected to the Higher Learning Commission.  If the review process has been engaged 
in deeply, and programs have continued with ongoing assessment work through the 
intervening years, for many programs little further work should be needed to prepare for 
the decennial HLC visit.  
 
Programs will find it helpful to look back to their self-study reports written for the 
College's most recent reaccreditation review (which occurred in 2009).  This most recent 
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self-study report can be used as a reference point for developments that have occurred 
since.   
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WINTER/SPRING OF YEAR PREVIOUS TO REVIEW, continued 

 but in some circumstances, another faculty member in the program may 
take on this task.  If the self-study leader is a person other than the chair, 
note the places in the process where the chair still plays a role as chair, 
particularly during the consultants' campus visit.  

• Tell the ADFA any preference on the timing of the review. 
by April 1 • 
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course many other colleges are good possibilities as well, including other colleges 
in the ACM or GLCA. 

 
As soon as you send the list to the Dean, make an appointment to go in and talk to the 
Dean about the choices.  This should be done soon enough that the final set of names 
(with first and second choices identified) can be sent to the 
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III.  THE SELF-STUDY REPORT 

 
Introduction 
The review process provides an opportunity for faculty to work together, examining what 
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The self-study should involve the collective and collaborative work of all faculty in the 
program, with tasks divided up in order to share the load, even while the final report 
should be a coherent whole, edited by the person coordinating the review and reflecting 
the thinking of the entire program (including discussion of disagreements, where they 
occur). 
 
As mentioned above, the Self-Study Report is a confidential document, intended for a 
limited audience.  It may happen that someone will ask if they can see a copy of the 
report—e.g., the chair of another program about to start the review process, a major 
donor to the program.  In such cases, programs have usually provided an edited version 
or an executive summary, taking out anything inappropriate for a wider audience (e.g., 
personnel issues, extensive details about controversial issues, etc.).  It is also fine to 
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resulting map, are there goals in need of strengthening?  Are there unnecessary 
redundancies? 

 
c. Descriptive Overview:  How have the course offerings in the program evolved 

over time?  What areas of the discipline does the program emphasize and why?  
How have these decisions been made?  How does the resulting array of courses 
compare to that at peer institutions? (Some of these questions may be answered in 
later sections.)  

 
d. General Education:  Describe the contributions the program makes to the general 

education of Knox students.  
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• If there is a capstone experience for the major, analyze its success.  If there 
is not a capstone experience for the major, explain why not.   

• In what ways does the curriculum for majors address the College's Key 
Competencies that are fulfilled within the major (Writing, Oral 
Presentation, Information Literacy and Informed Use of Technology)?  
How do students fulfill these requirements within the curriculum?  
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Addressing Inclusivity:  We want our educational programs to be open and 
accessible equally to all groups on campus.  The reality is that students self-select or 
are selected and sorted into different programs due to a wide variety of societal and 
cultural factors.  Consider the demographics of the students in your major/minor.  
Are there elements of gender, race, ethnicity, or other elements of student identity 
that are over- or under-represented in this group?  What do you think are the causes 
of these disparities?  Is there a national conversation about such disparities of 
representation in your discipline?  How has / could your program respond to these 
disparities? 

 
h. Faculty:   

a. What is the current shape/character of the faculty?  You might consider such 
characteristics as tenured/untenured/non-tenure line; areas of expertise; range of 
methodologies/perspectives/teaching approaches, etc. 
b. How would you characterize the culture of the program for faculty?  Does 

it have a collegial environment?  What efforts are made to mentor junior 
faculty?  Are there particular pedagogical approaches that faculty are 
expected to adopt?  Specific content areas that faculty are expected to 
teach?  

c. Are there any transitions anticipated in program faculty (with 5 years, 
within 10 years?)  What impact will these have on the nature of the major? 

 
i. Advising:  What are issues that come up in the advising of majors (as distinct from 

the advising of undeclared first- and second-year students)?  Is the advising of 
majors more or less challenging than other advising? for what reasons?  Do majors 
understand the nature of the discipline, and how major requirements reflect that, or 
do they tend to see major requirements as boxes to check off?  To what extent does 
advising in the major contribute to students' understanding of and achievement of the 
general goals of liberal education?  Does the department provide career information 
to students, either through advising or some other means?  

 
j. Alumni:  Working from data provided by DAA and other information that faculty in 

the program may have, analyze graduate school and career goals for program alumni 
over the last seven years. 

 
k. Assessment:  Describe the program’s recent and ongoing assessment activities. 

Include an overall assessment plan for the program:  learning goals, assessment tools 
and criteria for success, a timetable for assessing each learning goal. (See the Knox 
Guide to Program Assessment for guidance on the assessment process.)   

a. Report on assessment undertaken since the last review:  This assessment 
must include some direct means of assessing of student learning.  What 
learning goal(s) have you addressed?  What specific assessment questions 
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Supporting Documents: The following information/documents should be included in 

the materials sent to the consultants.   See section below for formatting and submission 
of the documents.  

 
Common Data Set (CDS)
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8. Any other supporting materials that you consider important for the consultants to 
see.  If some material cannot be submitted electronically, it may be submitted in 
hard copy (three copies).  

 
Note:  Other material/information that will be supplied by the Assoc. Dean for Faculty 

Affairs: 
College Catalog (if available) 
Links/pdfs  

College Fact Book  
College web page for program under review 
information on motel where room reservation has been made 
list of local restaurants (for one dinner out on their own) 

 

 

 

IV.  VISIT OF THE EXTERNAL CONSULTANTS 

By the time the external consultants visit campus, they will be very familiar with the 
program and with the College from their reading of the self-study and supplementary 
materials.  They will have formed impressions and will have made note of 
questions/issues that they would like to pursue during the visit.  The campus visit is a 
time to check their impres
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time event escort to 

next appt. 
location 

  day 1  Consultants arrive late afternoon.  (Include here information 
on flight arrivals and who will be meeting consultants at the 
airport.) 

  

 Dinner with program faculty (Chair meets consultants at the 
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from a study abroad program regularly attended by your students, the pre-med or 
pre-law advisor if many of your students go into that field).   The ADFA is happy 
to talk with you about possibilities if you're not sure who to ask.  These 
individuals do not need to prepare for their appointments in any way, and are 
certainly not expected to have read the self-study report. 

• About meals:  As noted in the table, the dinner on the first night is with all faculty 
in the program, and lunch on the second day is with students.  For all other meals, 
it is expected that the consultants are on their own.  This gives them the necessary 
time to consult with each other during the review, which they can use to share 
impressions, to decide on main areas of their report, and perhaps even draft 
portions or the report, all before they leave town.  

• Transportation:  Even if one of the consultants has a car, it is helpful for 
someone to pick up the consultants at the motel for dinner on the first night, and 
for the first morning of appointments.  For the final day, it often works best for 
them to come to campus in their own car(s).   

• Getting around campus:  As indicated on the table, you'll want to line up 
someone to escort the consultants from one appointment to the next.  Usually the 
person they've just been speaking with will walk them to the next appointment, 
but at a few places, you may need to assign someone else. 

• Once the schedule is finalized, make sure everyone on the schedule has a copy of 
it.  Make sure people doing car transport or escorting on campus know their tasks. 

 
 
Handling expenses for the visit 
Travel & lodging:  The Administrative Assistant for the Assoc. Dean for Faculty Affairs 
will arrange for purchase of plane tickets, and will also arrange for lodging, with direct 
billing to the College.  For travel by car, consultants will be reimbursed at the prevailing 
College rate. 
 
Food:  For dinner with the program faculty, make a reservation in advance, and request a 
purchase order number from Purchasing in the Business Office.  You can then arrange 
with the restaurant for direct billing to the College.  Common choices are Chez Willy 
(closed on Sundays) or the Landmark.  If you choose a different restaurant, check ahead 
with the restaurant about direct billing.  Consultants will have dinner on their own at the 
end of day 2 and lunch on their own on day 3.  They will have a list of restaurants 
provided by the ADFA; it would be helpful for the Chair to make suggestions of specific 
choices from that list.  
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V.  PLANNING INTO THE FUTURE 
 
Program's plan for the future, to be submitted within one month of submission of the 
consultants' report:   It can seem that the point of the self-study is to prepare for the visit, 
but no!  While the bulk of the work of the self-study process comes before the visit of the 
consultants, the thinking and discussion that happens after the visit is just as—if not 
more--important.  Program reviews are crucial opportunities for study and analysis of the 
past and present of the program, and then to look forward, both to the next year or two as 
well as further into the future.  Using insights gained from the whole of the self-study 
process, faculty now discuss where they would like the program go from here. 
 

• Consider the major findings/recommendations of the consultants, including  
o their response to the list of key issues on which you asked for advice 
o other significant findings or recommendations 
o the extent to which program faculty agree or disagree with the above, with 

explanation where you disagree (which it is fine to do) 
• What ideas do you have for change in the program?   Change could be in the areas 

of the curriculum, staffing, facilities, relationship with other programs/offices, 
technology, etc.  (Change can include enhancement of current strengths as well as 
the addressing of gaps, weaknesses, challenges.) 

• What actions will you take in order to achieve those changes?  Who will be 
responsible for these actions, and when are they to be in place? 

• What will the timing be for implementation?  Consider both short- and long-term 
change. 

• Explain the nature of any significant disagreements among program faculty about 
directions for change. 

 
You might want to schedule a half-day program retreat, to facilitate the planning 
discussion.  No stipends are paid for this retreat, but you may again ask the ADFA for 
help in reserving a location on campus and in catering. 
 
After submission of your plan (to the ADFA, who will forward it to the Dean and the 
DAA), the Dean will meet with program faculty.  After the meeting, the Dean will write 
up a summary of the conversation, focusing on agreed upon elements in the program plan 
and including the type of support the Dean will provide for implementation of the plan. 
 
Program's final one-year-out-report:  One year after the visit, the program is asked to 
take stock of developments.  What changes have been made as a result of the review?  
Have there been impediments to changes the program would like to make?  What 
ongoing developments are in process?  What further developments are being considered?   
(The report is submitted to the ADFA, who will forward it to the Dean and the DAA.) 
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Appendix 1: LIST OF PROGRAMS WITH DATES OF NEXT REVIEW  
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Appendix 2: RETREAT PLANNING 
 

N.B.  Once the program decides on a retreat and date, the Assoc. Dean for Faculty Affairs 
can take care of much of the logistical planning (location, food).  All costs of the retreat 
are covered by the College, and each participant will receive a stipend of $150 for a full 
date retreat (shorter retreats will provide a smaller stipend). 

 
Schedule:  A retreat will typically run from 9:00 or 10:00 a.m. to 4:00 p.m.  You should 
set aside time in a departmental / program meeting to begin setting an agenda and 
identify any resources or information you need for the retreat. 
 
Agenda:  To build an agenda for the retreat, look over the list of "Areas to Consider in the 
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Appendix 3:  
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Appendix 4:  BUDGET FOR PROGRAM REVIEWS 

 
(estimated costs, assuming 5 program faculty and 2 consultants) 

 
 
PROGRAM RETREAT 
snacks @ $6 x 5 $30 

lunch @ $12 x 5 $60 

stipend for participants @$150 (estimating 5 faculty) $750  

total cost for a program retreat $840 

 

COORDINATOR OF SELF-STUDY PROCESS $1,000 stipend or course release 

 

VISIT BY TWO CONSULTANTS 

Stipend for each consultant @ $1,000  x 2  $2,000 

Transportation @ $400  x 2 800 

1 dinners with program members* @ $40 x 7 280 
* NB: Consistent with the College’s universal policy, alcohol 

cannot be purchased with program review funds. 

1 dinner just consultants @ $40 x 2 80  

two breakfasts x 2 (free at motel) NA 

five Oak Room lunches @ $10 x 2  50 
         (at Knox—
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Appendix 5: 
ARRANGING LUNCH AND 
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FOUNDATIONS LEARNING GOALS (endorsed by the Curriculum Committee, 
2012-2013): 

 
Arts Foundation Learning Goals 
 
The arts epitomize the creative impulse and are part of what makes us human.  Art both 
shapes our understanding of the world and imagines what that world can be.  In creating 
out of human experience, artists work in dialogue with nature, culture, and history.  
Artistic thinking is rooted in a keen aesthetic attentiveness and a dynamic interplay of 
sensibilities and skills, including memory, imagination, intuition, invention, empathy, 
feeling, and embodied practice.  Study in the arts is valuable not only for the aspiring 
artist, but for all who strive to become inventive problem-solvers and innovative thinkers. 
 
Students who complete the Arts Foundation requirement will explore the arts through 
both creative participation and analysis, demonstrating preliminary understandings of 
artistic practice, creative thought, and cultural or critical contexts. 
  
By exploring the arts through analysis and engagement in the processes of creative 
writing, visual arts, or performing arts, students who complete the Arts Foundations 
requirement will be able to: 

1. Engage in creative practice through the manipulation of an artistic medium. 
 

2. Articulate understandings of the methods, forms, and ideas associated with a 
discipline within the Arts. 

 
 
Humanities Foundation Learning Goals 
 
A Knox student is meant to develop a free intellect, to cultivate a mind capable of 
responding with thoughtfulness and with a sense of context and balance to events in the 
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1. articulate questions of ongoing human significance that arise from the study of 
art, culture, literature, events, or ideas; 

2. recognize the relationship between the individual and cultural, historical, or 
theoretical frameworks; 

3. construct and defend an interpretation using evidence and argument in written or 
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Quantitative and Symbolic Reasoning Foundation Learning Goals (effective Sept. 2014) 
 
Courses in this area focus on methods of abstract or symbolic reasoning including 
mathematics, logic, algorithmic or statistical reasoning.


